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The curriculum adjustment principles for students with disabilities, giftedness and
twice-exceptionalities should be determined based on the differences between the
students' learning needs and the guidelines of each domain of the 12-Year basic
education. Before curriculum adjustment, special education students' physical and
mental characteristics and learning needs should be evaluated to understand
students' starting behaviors and preparatory abilities. Then re-analyze the
adaptability of the core competency and learning focus of each domain/subject at
each education stage to the needs and abilities of students. Finally, the four
dimensions of learning content, learning process, learning environment, and learning

assessment are adjusted according to students' individual needs.
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